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1. INTRODUCTION 

Japanese society has become multilingual and multicultural recently.  According to 
the statistics, the total number of non-Japanese people who stay in Japan is 2,121,831 
(Ministry Of Justice 2014).  In addition, a survey tells us the number of pupils who need 
Japanese language education is 29,198 and they are in 820(47.1%) of cities, towns and 
villages in Japan (Ministry of Education, Culture, Sports, Science and Technology 2014). 
Since issues like pupils’ language maintenance, Japanese language learning, languages to 
communicate in the communities lay there so that it is important to let the children and 
people in their communities aware of the matters and have abilities to deal with 
multilingual and multicultural situations. . 

On the other hand, the main concern of the policy of development of global human 
resources is to teach English (the National Policy Unit, Cabinet Secretariat.2012). 
Education Reform Plan for Globalization is also introduced and activities of foreign 
language at elementary schools focus more on English only (International Education 
Division, Elementary and Secondary Education Bureau: 2013).	  

Although there are some literatures against English linguistic dominance including 	  
Otsu, Erikawa et.al. (2013), there are not so many practical teaching materials that 
teachers at school or supporters of Japanese language can use.	  

The purpose of this paper is to propose a new approach of language and culture 
study by introducing teaching materials of ‘KOTOBA(ことば)’(Yamanishi et al. 2014). 
It literally means language, but ‘KOTOBA’ in HIRAGANA includes languages 
themselves as well as  emotion, sounds, multi literacy, onomatopoeia, body expression 
and so on that I believe can used to bring up ‘language awareness’ (Hawkins 1989) 
education .The teaching materials that the author was also involved in their development 
will contribute to Japanese lessons and teachers' education. 
 
2. “MULTILINGUAL AND m TEACHING MATERIALS” 
2.1 THEORIES BEHIND THE PROJECT OF MATERIAL DEVELOPMENT 

The teaching material of “KOTOBA” is related to multilingualism, plurilingualism  
and many other theories. According to CEFR (2001), Multilingualism is the knowledge 
of a number of languages or the coexistence of different languages in a given society, 
while plurilingualism is the expansion of an individual’s language experience from the 
home to society. Following Le CARAP (un cadre de reference pour les approaches 
plurielles des langues et des cultures- un outil pour la prise en compte de la diversite a 
l’ecole) and The FREPA (a Framework of Reference for Plural Approaches to Language 
and Culture- a tool for dealing with diversity at school) (Candelier 2011), we introduce 
varieties of languages in the materials, and at the same time, try to make students or users 
realize the repertories of languages they already have.  Moreover, English as a Lingua 
Franca (Jenkins 2007) and World Englishes (Kachuru 1992) are important concepts to be 
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aware of Englishes we use. Furthermore, we consider to be able to look at Japanese 
objectively as a language in the world is very important. 

The viewpoint of the materials is shown below in the Figure 1.  The materials are 
developed to acquire language awareness and they are applicable for teachers’ education, 
language classes, international study classes, the period of integrated study, and other 
subjects in school as well as Japanese language settings.  

Figure 1: The viewpoint of development of multilingual-multicultural teaching materials	  

	  

2.2	  INTRODUCTION	  OF	  “MULTILINGUAL	  AND	  MULTICULTURAL	  TEACHING	  
MATERIALS”	  (ON	  WEB)	  
	   The	  teaching	  materials	  on	  web	  (ttp://www.waseda.jp/prj-‐tagengo2013/	  
blog/html/pages/kaihatsukyouzai.html#)	  are	  divided	  into	  five	  categories:	  (1)	  
language	  and	  sensitivity,	  (2)	  problems	  concerning	  language(s),	  (3)	  language	  
(Japanese)	  and	  culture,	  meta-‐language	  skills	  and	  (5)	  teaching	  materials	  in	  primary	  
schools. Some of the examples are shown below. 

(1) language and sensitivity: 

e.g.) introduce a poem “to live” (by Tanikawa Shuntaro) in 25 different languages 

(2) problems concerning language(s): 

e.g.) activities to know: How many languages are there in the world? / How many 
languages are there in Japan? / Are you aware of varieties of sign languages? / Are you 
aware that there are many varieties of English? / Are you aware that many languages are 
disappearing?    etc. 

(3) language (Japanese) and culture: to raise language awareness 

e.g.) Compare “Good morning” in different languages (good day, good health, 
etc.)  “Good bye” in different languages can be categorized in some groups 

	 	 	 	 	 	 	 	 	 	  	  	  	  	  	  	  	  	  	  	  language awareness 

  international                                                                                language 

  education                     diversity / culture /                        education 

                                 sounds・body awareness/ relationship 

 
                                  teaching materials  ⇔  practice 	 	 	 	 	 	  

	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	  
(Yamanishi	  2014)	  
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among “religious meaning”, “Farewell / Good bye”, “see you” and “stay in 
good health”. 

e.g.) What is “SUMIMASEN” in English? How many functions does the word 
have?  It could be “excuse me”, “I am sorry”, “Hey” and “Thank you”) 

e.g.) How do you translate “BOKU IKITSU? (ぼく、いくつ？)”（“How old am 
I？ ”How old are you?) 

(4) meta-language skills: 

e.g.) To figure out 12months of a year in different languages: by putting cards in 
order, and finding out the rules, listening to the sounds and categorizing 
them, to notice a unique rule in Thai language etc. 

e.g.) Listen to the weather forecast in different languages and find out the words 
of the same meanings. 

e.g.) Find out negative forms and their locations in different languages. 

(5) teaching materials in primary schools: 

	 	 	 e.g.) Introduce AINU language in Japan, card games with different languages etc. 

 The main concern is not to take languages as tools, but to become aware of the 
invaded culture in languages (to always link languages and culture), to know the 
characteristics/functions of languages, to know how to learn languages, and to realize 
power / abilities of languages (KOTOBA).  Especially, activities of Japanese languages 
are designed to see the culture behind the language, to have cognitive point of views, to 
realize the words to choose change according to the relationships with the speakers, to 
look at Japanese relatively and objectively as one language in the world	  

Through these activities, we give pupils / students / people who are involved the 
opportunities to experience not to memorize, but to observe, compare, guess and find out 
rules of languages. Therefore, in the process, abilities to work together, to cooperate, to 
accept and to respect each other’s language and culture and differences are to be nurtured.  
In addition, for pupils and students with backgrounds other than Japanese, we expect that 
cultural and linguistic identities and abilities are accepted in the class, and accordingly, 
diversities are to be understood.	  

 

3.	  IMPLEMENTATION	  AND	  APPLICATION	  
The materials could be used in varieties of educational settings such as elementary 

schools, junior and senior high schools, universities, language schools and local Japanese 
volunteer activities. Here is an introduction of a case study at a university.	  

3.1 PARTICIPANTS AND DATA COLLECTION 
The author used some materials in a university in Western Japan for her 

“Internationalization and Intercultural Communication” class.  The number of students is 
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45 (from 1st year to 4th year).  The “multilingual and multicultural teaching materials” are 
used in four classes in the first semester in 2015 (April-July). A couples of the materials 
used are: 1) about languages (learning about the varieties of languages in the world, being 
aware of your own languages and “KOTOBA), 2) about orthography of Japanese (to be 
aware of four different writing systems and their roles or images). The procedures of the 
activities and the students’ feedbacks are introduced next. 

3.2 PROCEDURES  
1) Lessons to look at your own language  

 In the first series of classes, the students worked on the material“The important 
“KOTOBA” to me” (web;2-1) and rank the following elements: 1) standard Japanese, 2) 
gestures and physical expressions, 3) smiles, 4) English, 5)sound & music, 6) dialects, 7) 
other languages, 8) eye contact 9) expression by drawings and sculptures.  After that, the 
material “experience and appreciate 25 different languages” (web material; 1-1) are used.  
Then, the material “Is English a world common language?: think about our ideal world 
common language” (web material:2-5) gave the students opportunities to think more 
about English and other languages.  Finally, the students were asked to write down their 
repertories of languages in a human like shaped drawing. This “Watashi no gengo” is the 
revised version of “Mes langues” and some examples shown below in 3.3. 

2) Lessons to realize different orthography 

First, some activities to be aware of varieties of letters people use in Japan are 
introduced by letting the students listen to certain phrases and write them down in 
whatever styles they feel like.  As a result, the same phrase like “GAMBARE NIPPON” 
which was a propaganda and means “Do your best, Japan”, was written in many ways 
such as “ガンバレ日本”“頑張れニッポン”“がんばれ日本”“がんばれ Nippon!”“頑張
れ日本”“がんばれニッポン！”“がんばれ/日本”and many others.  When the way of 
reading changes, it goes like“ガンバレッ、日本”“がんばれーにっぽん”and so on 
(web material:3-2-1).  Next, the students were required to enumerate the examples of 
KATAKANA writings when they are not used for loanwords.  In this way, they were 
aware that KATAKANAs are used differently in texting somebody, making packages or 
advertisements from being used for loanwords.  Lastly, an activity to ask the students 
each image (color, shape and so on) of a car when it was written as 「くるま」「クル
マ」「車」was conducted (web material: 3-2-3).  The results are introduced in 3.3. 

3.3 OBSERVATION 
In one of the first lessons, the material “Watashi no gengo” is used and the students 

wrote their repertories of languages in the body shaped drawing.  They put some names 
of languages such as “English” “Spanish” “Chinese” and other languages they learned or 
familiar with in addition to “Japanese”.  Their answers include “Standard Japanese” 
“dialects (Kansai, Osaka, Wakayama, Kumamoto, etc.)” “honorific” as the author 
expected. It was interesting to know that they mention “Songs” “net-languages”  “LIN”  
“emoticons” “old mans’ gags (OYAJI gags)” as their language repertories.  

Figure	  2:	  My	  language	   	  
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The students answers when the images of 「くるま」「クルマ」「車」were asked in 
the second series of activities are shown in the Table1.	  

Table 1: Image of “a car” according to it writing system 
くるま  regular small / toy Cute 

クルマ toy for children Good car    Square 

車         black            big  /expensive         foreign / Mercedes   

In previous case studies, similar results were reported (Hattori, Sato, Hata and 
Okamoto 2015).  「くるま」has images of brighter colors or pink, round and cute, for 
women with light music, or a toy car.  「クルマ」is a green regular car, or sometimes a 
toy car, and with J pop music.  And「車」is a black sedan, or a regular car or a truck 
with classic music.  When the images of 「KURUMA」was asked, it was a blue sport 
car with jazz music that has a cool image. In addition, the car is non-Japanese expensive 
one.  As Hattori et al (2014) pointed out, people use different writing system according to 
their fixed images.  We may have to be aware that includes some values, prejudices 
relating our culture, or issues like gender, Western affectations and so on.  Accordingly, it 
is also important to realize that some non-Japanese people do not understand why we 
choose the styles, the colors and the sizes. 

4. TASKS / ISSUES FOR THE FUTURE 
In order to improve the teaching materials to be used more, it is necessary to ask 

more teachers or volunteer supporters of languages to use them in more varieties of 
settings, so that the materials can be revised.  At the same time, to increase the number of 
teachers / volunteer supporters to be able to understand the concept of the materials and 
to be able to use them is the given task.  Therefore, the author is now conducting a 
research to develop teachers / volunteer supporters training programs and trying to 
develop multilingual-multicultural “KOTOBA” specialist program.   

Based on a questionnaire to Japanese language teachers, practices and quizzes of 
self-learning web site have been made by way of trial (Hattori & Hasegawa 2015).  

To link the “KOTOBA” study to “KOKUGO(Japanese national 
language)” ,“GAIKOKUGO(foreign language)” and “NIHONGO(Japanese language)” 
education is another challenge. The author is now conducting a research. 
 
5. CONCLUSION  

	  



2015	  CAJLE	  Annual	  Conference	  Proceedings	  

	  65	  

 It is very important to be able to communicate in English in this global society.  
However, it is also important to learn other languages, because you are able to acquire the 
skills, attitudes and knowledge necessary to cope with different culture and to analyze, 
compare and find rules of other languages.  It is also important to realize how many 
linguistic repertories including physical messages, writing systems, dialects and so on 
you already have.  Based on the above mentioned, the author introduced a new approach 
to language teaching using “Multilingual and multicultural teaching materials” 
(Yamanishi, et al. 2014) that the author was also involved in developing “KOTOBA” 
education.  

The author would like to suggest to integrate “KOTOBA” study, which is 
language awareness activities, with English or “KOKUGO” (Japanese national language) 
study at school. To have ‘language awareness’ education and plurilingualism including 
metalinguistic knowledge acquisition creates positive attitudes, which is an important 
approach to language education.  To apply the idea to Japanese volunteers / language 
supporters to non-Japanese people would be a new and innovative approach in Japan.	  
 Since Japanese is the dominant language in Japan, the author believes it is helpful 
to expose yourself to many different languages to acquire "plurilingual and pluricultural 
competence” (Coste, Moore and Zarate 2009 ) and the skill of finding rules of languages.  
The experience of looking at Japanese in objective way is important to know more about 
the language to learn how it is related to its culture. 

Several practices have been conducted, however, the materials are hoped to be 
revised in the process adjusting to the settings and to contribute to Japanese and other 
language education, teaches education and classes for bringing up people with global 
perspectives.	  
 
*This research is supported by KAKEN government grant (Grants-in-Aid for Scientific 
Research, Grant from Ministry of Education, Culture, Sports, Science & Technology in 
Japan) “Program development for language teachers or Japanese language volunteers 
trainings in order to practice multi-lingual and multi-cultural education for them” 
(Hattori, Keiko: NO.25381152).  
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